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Abstract 
Malaysia comprises of many ethnic groups, hence national unity is the ultimate goal and education is seen as the most effective
tool to achieve this goal. Thus, Ethnic Relations course was introduced in the public and private universities in 2005 with the
national unity as its goal. However, the aim and content alone are not sufficient to guarantee the success in achieving the goal. 
The question is what are the good teaching methods for this course in order to meet the demand?. Therefore, this paper aims to 
discuss alternative teaching methods that can be used. The questionnaire was developed and consists of four parts: perception of
students towards existing teaching method, students’ understanding, students’ interest and students’ motivation towards the 
Ethnic Relations course. Likert scale of 1 to 5 was employed and a total of 172 students responded. The study showed that the 
use of video, debate and forum in the teaching and learning of Ethnic Relations are among the effective methods. 
© 2011 Published by Elsevier Ltd. Selection and/or peer reviewed under responsibility of the UKM Teaching and Learning 
Congress 2011. 
Keywords: Ethnic relations; media-based learning; problem based learning; teaching methods; youth 
1. Introduction 
A process of learning requires the interaction of four main components, namely, students, teachers, approaches 
adopted, and materials used (Azma A. Ahmad, 1990). Teaching, on the other hand, is a complex activity involving 
the use of various forms and types of skills. It also involves the relationship between teachers and students and 
between students with other students (Omardin Ashari, 1997). In general, teaching style consists of principles and 
methods used for instructions in teaching including participation of students in lectures, demonstration, reading, 
memorization, or a combination of them. Among various methods of teaching and learning adopted during the 
learning and teaching session are the uses of technology as well as the conventional methods like lecture or 
cooperative learning. Selection of appropriate teaching methods depends largely on the subject or skills being 
taught, students’ learning styles, and their ability and commitment to learning.  
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Ethnic Relations course was introduced in the public and private universities in 2005. The course was developed 
with the national unity as its goal due to the multiethnic population in Malaysia. Undoubtedly, national unity is the 
ultimate goal as far as the relation between ethnics is concerned, and education is seen as the most effective tool to 
achieve this goal. However, the aim and content alone are not sufficient to guarantee the success in achieving the 
goal. The understanding and awareness of the students on the subject are vital in achieving the goal. Good teaching 
and learning methods need to be employed in order to inculcate better understanding and awareness amongst 
students. Therefore, what is one of the best teaching methods for this course? Even though the Ethnic Relations 
course has been offered for quite sometimes, its effectiveness can be questioned when the initial survey revealed that 
students do not favour the lecture method because they are bored and burdened with the facts to be memorized. 
Consequently, this paper intends to discuss alternative teaching methods that can be used so that students motivation 
can be heightened.
2. Literature review 
2.1 Teaching Methods 
It is important to strategise teaching in the way that allows the adoption and implementation of various methods 
and techniques of teaching. Various teaching strategies are available not only in assising the lecturers to improve 
their process of teaching but also in assisting the students to take more responsibilities in their own learning. Hence, 
it is vital to create an environment of learning which is more interactive, and to integrate technology as well as 
collaborative work into the learning experience of the students where appropriate. Knowledge and implementation 
of teaching styles expose students to a conventional as well as to a new and inventive ways of learning which 
consequently would enable them to excell in learning (Vaughn & Baker 2008).  
2.2  Utilising Technology 
Bates (1995) believes that there are four main purposes for utilising technology in the higher institutions, among 
others are to improve the quality of learning, to improve access to education and training, to reduce the cost of 
education, and to improve cost-effectiveness for education. However, the widespread use of technology in the field 
of education is influenced by the environment where the learning and teaching activities take place, i.e., the 
institution or campus, the group of teachers and students, and the community. Multimedia is the integration of 
elements such as texts, audio, graphic, animation, and video with computer as the presentation tool to enable a 
significant learning process. A teaching designed with the help of multimedia software helps to understand and 
improve the teaching processes systematically to obtain the goal of teaching. 
Yusup (1997) is in the opinion of a good software must be appropriate with the objectives of learning and 
teaching. Compared to learning via lecture, learning via media, e.g., video requires lecturers to operate the video as a 
teaching tool for learning processes and compel the students to pay attention to the tool. Learning via lecture, 
according to Shahabudin, Rohizani & Mohd Zohir (2003) is a mere student-centred activity where the focus of 
teaching strategy is on the student as a key player in learning and teaching session. Students are encouraged to 
actively involve in each of their learning sessions, and more time is allocated for students to explore and solve their 
learning problems with the assistance from lecturers and tutors or facilitators.  
2.3  Lecture 
A lecture can be very effective when it is combined with an active learning strategy. This method has many 
advantages especially for a big size class, e.g., a lecture provides a way to deliver difficult information which 
otherwise is not obtainable by the students due to time constraint and/or inaccessibility to the sources or references. 
A short introductory lecture is needed in providing directions and purposes of learning, and in preparing students for 
further discussions on relevant topics. In a lecture, a lecturer can stimulate many ideas in a short period of time. A 
lecture is suitable for introducing new subjects, and for explaining background information of the subjects. In 
addition, a lecture is also suitable for delivering general understanding on important principles, theories, concepts 
and facts to students. 
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However, despite having a number of strengths in teaching and learning a lecture has its own weaknesses. More 
often than not a lecture prone to deter student involvement, and lecturers ended up doing all the talking in class. 
Learning is an active process, and a lecture tend to encourage a high dependency of students on lecturers for the 
process of learning to take place. In addition, a lecture has a limited achievement for a certain learning outcomes 
such as motor skill which can be achieved only through a learning process that involved hands on or practical 
activities. 
2.4  Media (i.e., video) vs Lecture 
Using media such as a video in teaching has been identified by previous studies to have increased the 
effectiveness of teaching and learning (Heinich, Molenda, Russell, & Smaldino, 2002; Yusuf Hashim & Razmah 
Man, 2005). A suitable video would induce student’s interest for learning. The advantages of using media such as a 
video as a tool of teaching and learning are: (a) it saves time, e.g., students understand a difficult concept faster than 
learning the concept via a lecture; and (b) it makes it easy for lecturers to explain visually difficult and/or 
unimaginable issues to students. On the other hand, learning via lecture could be interesting only if the lecturers are 
able to attract student’s attention to listen and give feedbacks. 
The disadvantage of using media, i.e., video, in teaching and learning is the technical operation of the equipments 
which sometimes malfunction and disrupt the smoothness of the class. Meanwhile, a successful lecture would have 
to depend on the ability of lecturers to manage their lectures in a student centered manner. However, without media 
aids, e.g., a video, students are unable to stay focus after the first 15 to 20 minutes. It is difficult for a lecture to 
sustain the interest of the students. Felder (1993) argued that for any forms of teaching and learning techniques to 
work the smaller the size of the class the better. However, there are many ways to manage a big size class as 
effective as a small size class. 
3. Research Methodology 
Students who registered in ZT1043 Ethnic Relations course in semester 1 session 2009/2010 was around 1,500 
from 28 sets. One lecturer was allocated for one set. A lecture was conducted for 20 hours/semester, i.e., two 
hours/week. During the first week of lecture, students were given a briefing regarding the course and its objectives, 
learning outcomes, course content, and criteria of assessment. There are about 80 to 100 students per class; therefore 
it was difficult for lecturers to interact with individual students or to have one to one interaction with them. Due to 
that, students were divided into small groups of 5-7 per group. Group assignment was one of the activities assigned 
to the groups. Group leader was selected by group members. Groups were formed with the criteria such as multi-
ethnic, gender and student’s achievement. Assessment criteria for this course are: final exam (60%), problem-based 
learning project (30% - presentation and written assignment) and attendance (10%).  
Preliminary study on the effectiveness of teaching method for this course was conducted via questionnaire 
survey. Likert scale 1 to 5 was used with 1 =  strongly disagree and 5 = strongly agree. Data were analyzed using 
SPSS version 16. Respondents were from 2 (two) sets who registered the course during the first semester of 
2009/2010 session. The questionnaires were distributed during class time to 190 multi-ethnic students, and 172 
students responded (i.e., 90.5%). They took about 20 minutes to complete them.  
4. Results and Discussion  
Table 1. Response on Conventional Mode/Method of Teaching 
No. Statements Agree Disagree 
1. I think lecturers should diversify their teaching methods.  
(Malay: Saya rasa pensyarah patut mempelbagaikan kaedah pengajaran)
132
(77.2%) 
39
(22.8%) 
2. Forum and debate can increase my knowledge about ethnic relations. 
(Malay: Forum dan perbahasan dapat meningkatkan pengetahuan saya terhadap 
hubungan etnik)
127
(74.3%) 
44
(25.7%) 
3. My lecturer used multiple teaching methods.  
(Malay: Pensyarah saya menggunakan pelbagai kaedah pengajaran)
131
(76.6%) 
40
(23.4%) 
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4. I think lecturers should make their classes more interesting.  
(Malay: Saya merasakan pensyarah patut menjadikan kuliah lebih menarik)
131
(76.6%) 
40
(23.4%) 
5. Power points used by lecturers are interesting. 
(Malay: Power point yang digunakan oleh pensyarah adalah menarik)
38
(22.2%) 
133
(77.8%) 
6. The Teaching Module helps explain information I needed. 
(Malay: Modul sangat membantu dalam menjelaskan perkara yang ingin saya 
ketahui)
137
(79.7%) 
35
(20.3%) 
7.  The Teaching Module helps me in understanding the culture of other ethnics.  
(Malay: Modul membantu saya dalam memahami kebudayaan etnik lain)
135
(78.5%) 
36
(21.5%) 
8. I do not feel bored in a lecture.  
(Malay: Saya tidak merasa bosan pensyarah mengajar dengan memberi syarahan)
103
(60.7%) 
67
(39.3%) 
Based on Table 1, about 77.2% of respondents felt that lecturers should diversify their teaching methods, and 
76.6% of them said that the lecturers did used multiple teaching methods in their teaching to increase the 
effectiveness of the teaching and learning process. The students (76.6%) also said that lecturers should make their 
classes more interesting. Only 60.7% students said that a lecture does not bore them. Meanwhile, 74.3% responded 
that forum and debate conducted in the class increased their knowledge about ethnic relations. 
According to the students, the use of teaching module in the teaching of the subject not only assists them in 
explaining many things about ethnic relations but also helps in understanding the culture of other ethnics. However, 
students (77.8%) felt that power points used by lecturers are not interesting. Clearly, lecturers needed to be more 
creative in adopting a suitable teaching method for this course. A lecture alone is not helping student’s 
understanding of this course. Forum and debate needed to be integrated more into the process of learning of the 
course. Moreover, the use of Teaching Module should be continued in the teaching of the course. In relation to that, 
the best method to employ is the multiple methods of teaching and learning in order to obtain more focus from the 
students, and consequently would lead to an active and productive learning process.  
Table 2. Response on Mode/Method of Teaching
No. Statements Agree Disagree 
1. I like it very much when the lecturer used a media like a video during the teaching and 
learning session. 
(Malay: Saya suka pensyarah menggunakan media seperti  tayangan video semasa sesi 
pengajaran dan pembelajaran)
153
(89.5%) 
18
(10.5%) 
2. Using video in teaching increased my understanding of the course. 
(Malay: Kaedah pengajaran menggunakan video meningkatkan pemahaman saya)
157
(91.8%) 
14
(8.2%) 
3. Videos presented were suitable with the topics discussed.  
(Malay: Video yang ditayangkan bersesuaian dengan topik yang dibincangkan)
140
(81.9%) 
31
(18.1%) 
4. Videos presented achieved the learning objectives. 
(Malay: Video yang ditayangkan berjaya mencapai objektif pengajaran)
127
(74.3%) 
44
(25.7%) 
5. Videos presented were suitable to the level of student’s intellect. 
(Malay: Video yang ditayangkan bersesuaian dengan tahap keintelektualan pelajar)
133
(77.8%) 
38
(22.2%) 
6. Teaching with videos helps increased the speed of my understanding of the course. 
(Malay: Pengajaran menggunakan video membantu dalam mempercepatkan pemahaman 
saya)
150
(87.7%) 
21
(12.3%) 
7. Teaching with videos allows me to be in the situation. 
(Malay: Pengajaran menggunakan video membuatkan saya berada dalam situasi tersebut)
139
(81.3%) 
32
(18.7%) 
8. Teaching with videos helps in interacting with other ethnics. 
(Malay: Pengajaran menggunakan video membantu dalam interaksi dengan etnik lain)
36
(21.1%) 
135
(78.9%) 
9. Teaching with videos gives me the opportunity to be involved in the learning session. 
(Malay: Pengajaran menggunakan video memberi peluang kepada saya untuk melibatkan 
diri dalam sesi pembelajaran)
41
(24.0%) 
130
(76.0%) 
10. Teaching with videos helps me in creative thinking. 
(Malay: Pengajaran menggunakan video membantu saya dalam pemikiran kreatif)
43
(25.1%) 
128
(74.9%) 
Table 2 illustrates that students (89.5%) were very interested in video viewing in the teaching and learning of the 
course. The students (91.8%) said that the use of videos in the teaching of the course not only can increase their 
understanding but also assist them (87.7%) to speed up their understanding of the course. The students (81.9%) also 
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said that videos presented were suitable to the topics in ethnic relations discussed, and 77.8% of the students 
reported that the videos presented were suitable to their level of intellect. They (81.3%) also reported that they were 
able to relate themselves with issues of ethnic relation as the videos allow them to feel like they were in the situation 
presented.  
Furthermore, 74.3% of students agreed that the use of videos in teaching and learning of the course of ethnic 
relations was enables the teaching objectives of the course to be achieved. However, students were not agreed on 
teaching with videos could help them in their interaction with other ethnic groups (79.0%), provide the opportunity 
to be involved in learning session (76.0%), and assist them in creative thinking (74.9%). Therefore, in the teaching 
of ethnic relations the use of videos would have to be accompanied with learning activities that would give 
opportunities to students to be involved in the learning sessions and consequently helps in increasing their 
interactions with other ethnic groups and increase their creative thinking especially in solving issues of ethnic 
relations around them. Moreover, learning with videos would increase the effectiveness of student’s learning 
experience because videos offer live images that can be associated with the student’s real experience (Porter & 
Hernacki, 1992). 
Videos are identified as one of the most effective media during the teaching and learning sessions and create an 
interesting learning environment (Yusuf Hashim & Razmah Man, 2005). Teaching with videos gave a deeper impact 
to the students because it comprises of almost all multimedia elements that would trigger student’s senses, and it is 
also suitable to address the difference in student’s learning styles as well as the variety in student’s intellect (Salhah 
Abdullah, 2009). 
5. Conclusion 
Ethnic relations course is important in fulfilling the national aspiration of national unity. Hence, the methods of 
teaching must be suitable and varied enough to attract the student’s interest, and increase the student’s 
understandings. Lecturers must play their roles and always ready to follow student’s trend of learning which is now 
leading towards the use of information technology and video viewing. Therefore, technology-based teaching may be 
a very good alternative for lecturers to improve the effectiveness of teaching and learning ethnic relations course. 
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